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Abstract
This project aimed at finding the different influencing situations in the formation of
writers in English language classes at Corporación Unificada de Educación Superior (CUN) in
Bogotá. The problem came from the contrast of the level of students at writing and the standards
appearing in the Common European Framework of Reference for Languages. The methodology
is based in the qualitative approach, and the data was collected by means of journals, interviews
and surveys. The study evidenced that the different institution factors, the practice from teachers,
the routines from students, the relation between reading and writing, among others, influence
writing formation.
Keywords: Writing, second language instruction, writing competency, college students,
college teachers.
Este proyecto se concentró en encontrar las diferentes situaciones que influyen en la
formación de escritores en las clases de inglés de la Corporación Unificada de Educación
Superior (CUN) en Bogotá. El problema emergió del contraste entre el nivel de lectura de los
estudiantes y los estándares que aparecen en el Marco Común Europeo de Referencia para las
Lenguas. La metodología está basada en el enfoque cualitativo, y la información fue recolectada
mediante diarios de campo, entrevistas y encuestas. El estudio evidenció que los diferentes
factores de la institución, la práctica de los profesores, las rutinas de los estudiantes, entre otros,
influencian la formación de escritores.
Palabras clave: Escritura, enseñanza de una segunda lengua, competencia escritora,
estudiante universitario, profesor de enseñanza superior.
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Chapter 1
Introduction
What is the importance of writing in English? Knowing a foreign language has become an
obligation in a society where globalization with massive and quick information-sharing from all
over the world is the norm. Universities have realized this trend and therefore are offering majors
to educate students in a second, or even a third language. It has become a necessity. Writing has
become one of the cornerstones of learning a foreign and second language, and the Common
European Framework guides teachers and tutors on the methodology. The issue comes when
there are students in an institution who must have certain competences and skills depending on
their level from the Framework (A1, A2, B1 among others), but they do not.
This project is aimed to find those institutional and personal situations that are blocking
the development and improvement of the level of writing in English within a college. The
research process is focused on three aspects: gathering valuable and significant information,
analyzing that information, and finally, helping the institution to improve its methodology by
delivering a report with the results and suggestions emerged from one year and six months of
research.
Authors such as Hyland (2005) and Harmer (2007) support the theoretical framework of
this study with their research and publications about writing. The theoretical framework is
compound by the definition of writing, its steps, and the different approaches that are used in
teaching foreign and second language writing, among other findings.
The methodology for this project is the qualitative research with the use of some
numerical data, and more particularly, the case study approach. Most of educational studies
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brought with the objective of taking out to light different situations influencing learning
processes have been made with the previously mentioned method and approach (Zhai, 2008), and
that is the reason of the selection of qualitative research and case study: to be aligned with the
common approach of researchers in this field.
Finally, the results of this project are presented in both this document and a report, which
will be presented to CUN at the end of the whole research process, taking into account the ideas
about format and content from Bhaskaran (2004). The objective of the report is to present a
useful document for the institution containing those negative factors that the project revealed.
Justification
The need to investigate situations that may influence the development of competent skills
in the field of writing emerges from two different aspects: the first is to help locally improve the
effectiveness of the institution, as the results of the whole project will provide feedback to CUN
about the system of English language classes; and the second is to have a larger social impact ,
as the results of this project can be used to help other college institutions prevent the negative
factors found.
Firstly, the purpose of every educative institution is forming students who are efficient
enough in the different subjects in which they have been educated in. Consequently, the analysis
of the situations which are influencing the formation of students in a specific subject is important
in terms of the fulfillment of the objectives and continuous improvement in the methodology.
Secondly, reading and writing inside educational institutions are not only based on
books and texts about current issues, but any format of text with the intention of communicating
a message (Luna, 2005). Actually, foreign language teachers must urge their students to produce

SITUATIONS IN WRITING FORMATION IN ENGLISH

3

and understand texts on topics they are interested in and incorporate different types of text into
the class curriculum (Hyland, 2005). Just as Muñoz, Muñoz, Rosero & Villota (2008) explain:
“writing is producing the world”. Therefore, a goal for every teacher is understanding the
evolution of the writing process, in order to make it more effective day by day. In that way, the
work of the teacher inside the classroom will be effective in educating people with the ability of
writing and text comprehension and providing students with the capacity to contribute to the
social environments in which they will be involved.
Problem statement
According to the observations made throughout three semesters (from June 2011 to
December 2012) in a basis of two hours (from 6:00 p.m. to 8:00 p.m., or 8:00 p.m. to 10:00 p.m.)
every Tuesday by a pre-service teacher in his practicum stage of students at all English levels at
CUN, students had noticeable problems in writing exercises.

It was evidenced when the

researcher, in both observations and field work as a pre-service teacher start noticing that students
were presenting low quality products. Issues varied from syntax and words order to conjugation
of verbs and cohesion difficulties at the creation of simple sentences of the same topic. In
addition, CUN uses the Common European Framework of Reference for Languages as guide for
topics and skills at its levels of English, which means that students in certain levels must have
already acquired certain skills. Consequently, the issue in this case was that the students were in
levels (A 2.1 and A 2.2, respectively) where processes of writing basic texts or sentences should
have already been mastered, but in fact, the minimum standards had not been reached yet,
without taking into account the level in which they were.
Now, linking the standards of the Common European Framework of Reference for
Languages (Council of Europe, 2001) to the results of the aforementioned observation, the
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students at CUN were not meeting the abilities and competences of writing that they were
supposed to have in such levels. While the college space usually tends to develop the skills of
students above the standard, in this case the basic level has not been reached, generating the main
question of the research project: What factors are influencing the formation of competent writers
in English language at CUN? In order to answer this question, it was necessary to start a process
of data collection in order to identify the influences causing this problematic situation at
Corporación Unificada Nacional de Educación Superior (CUN).
Objectives
Main objective. To identify the aspects that influence the formation of writers in English
language classes at Corporación Unificada Nacional de Educación Superior (CUN).
Specific objectives.
· To characterize the aspects that influence the formation of writers in English language at
CUN.
· To identify positive and negative factors that affect the writing formation process in
English language.
· To determine non-methodological aspects that influence the writing formation process at
CUN.
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Chapter 2
Literature Review
Background
The background are all those studies and projects related to the purpose of a research.
Some studies have been brought here in order to demonstrate the predecessor line that this study
is extending. The researches that are presented here were taken from sources such as
international databases and graduation projects from college Colombian institutions.
Factores que Intervienen en el Bajo Rendimiento de la Lecto – Escritura en los
Estudiantes del IED Juan Luis Londoño from Cáceres, A., Coque, A., Garzón, Y., González, S.,
Gutiérrez, J., Montaño, C., Murillas, L., Portela, A., Rodríguez, J. (Cáceres, Coque, Garzón,
González, Gutiérrez, Montaño, Murillas, Portela, Rodríguez, 2009), students from La Salle
University, was considered one of the investigations representing the background of this project.
Its objectives differ from those presented by this project, as they wanted to design strategies in
order to counteract to the problems they found with the process, but the task was the same:
identifying possible factors which were affecting the writing process in students. This document
demonstrates that, in La Salle University, writing and its elements are attracting attention from
researchers. In addition, this research is related to the current project, because the data collection
instruments that were used in the present study, and the kind of information that they gathered
were based on the ones that appeared in the research already mentioned.
In addition to studies which have carried out the task of finding factors that influence
writing skills, there are also publications aimed to help researchers conducting resembled
projects, guiding them with methodologies, data collection techniques and data analysis methods.
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An example of this kind of documents is Research Methods in the Study of Influencing Factors
on L2 Writing Performance by Lifang Zhai (Zhai, 2008) published in Canadian Social Science
magazine. This document is based on ten studies from different authors (Albrechtsen, Cohen &
Brooks-Carson, Dweik & Abu Al Hommos, Fumihiko, Roca de Larios et al., Sasaki, Schoonen et
al., Sun & Xiang, Thorson, and Wolfersberger) who tried to find “influencing factors on second
language writing performance” (Zhai, 2008, p. 66), discussing their similar methodological
characteristics, such as the type of research and instruments for collecting formation, among
others; and leaving recommendations for future researchers with the same main objective. Those
recommendations varied from the number of samples (in terms of enhancing the validity of the
researches) to other variables that can be studied (like the time students have for writing
exercises). This research guided the current project in the selection of the approach and methods
that were used in the methodology section, which were the qualitative approach and case study.
In further sections of the research (see Chapter 3), it is explained the reason why they were
chosen.
In the international field there have been other studies taking into account the same
fundamental question, such as Opinion of Second Language Learners about Writing Difficulties
in English Language from Farooq, Uzair-Ul-Hassan and Wahid (Farooq, Uzair-Ul-Hassan &
Wahid, 2012). This research is special because the authors recognize that English has become a
tool for education in Pakistan (the country in which the project was carried out). To investigate
their main objective of “identify[ing] the most frequent writing difficulties in
English language faced by higher secondary school students,” the researchers applied a survey to
245 12th graders studying English as second language. Their research revealed that two common
problems students faced are the interference of their native language in second language
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products, and lack of vocabulary. Some key differences between this research and the present
project are that, unlike how Farooq, Uzair-Ul-Hassan and Wahid (2012) studied high school
students, this project will work with college students. Furthermore, Farooq, Uzair-Ul-Hassan and
Wahid (2012) focused only on the negative factors which were influencing the formation of
writers in English language classes, whereas the current project is dedicated to both positive and
negative influencing factors. The influence of Farooq, Uzair-Ul-Hassan and Wahid (2012) in the
current project is located in the Theoretical Framework section of the current chapter, considering
that the background research guided the current study in the selection of the topics that were
treated in the previously mentioned section.
To conclude this section, the concern about writing formation (in Spanish or English
languages) is a growing topic of study locally and internationally, taking into account the
different positive elements that foster the education of competent writers as well as those
negative elements which hinder the improvement of students.
Theoretical framework
Along this section, there can be found the different theories which the researcher worked
with in order to underpin the study. The definition of writing that was built for this research is
the result of contributions from different authors, such as Tolchinsky and Simó (2001), Hyland
(2005), Bailey (2006), and Harmer (2007). Next, there are the steps of writing, which were
included in order to mention what the academic world has said about the process of producing
texts. After that, the relation between reading and writing is presented because they are seen as
“functional activities that can be combined to accomplish external goals” (Fitzgerald &
Shanahan, 2000, p. 39). Finally, there are some considerations, like the Common European
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Framework of Reference for Languages (Council of Europe, 2001), didactics in second language
writing, and ICT in writing, considering the context in which the research took place.
Definition of writing. Above all writing, has an origin not so clear because the writing
systems were all created and based individually and independently all over the world (What is
Writing?, n.d.), and they cannot be reduced to a matter of cognitive processes, technical abilities
and not even rules, just as Hyland (2005) stayed. Anyway, there are some authors who tried to
give a definition to it, just as Tolchinsky and Simó (2001) did, staying that writing is all the
products and operations related to the production of graphic marks. Consequently, it becomes
very important. Writing is involved on daily activities, such as a note for your family, an e-mail
that you have to send, and even chatting. There are a lot of definitions that can be found when
academic research is being done, such as the one Argudín & Luna (2005) proposed, where the
writing process implies an intention of communicating something that comes from a necessity
caused by its social grounds.
According to Harmer (2007), writing is divided in two sections: writing-for-learning and
writing-for-writing, making a difference between the two concepts; the first one is related to the
practice of the language by written ways, and the second term is related to writing for the mere
practice of being a good writer, enhancing the cohesion and coherence sections of building a text,
where cohesion means, for Bailey (2006), the process of “linking phrases together so that the
whole text is clear and readable.

It is achieved by several methods, such as the use of

conjunctions” (p. 73). For the current study, the embraced definition which will be taking into
account along with the research, is one built from the different contributions seen in the
theoretical framework.
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As a result of the previously mentioned process, writing was understood for this project as
the set of processes and products, involving graphic marks, which are used in order to
communicate something to someone. Even though, writing is not only related to the use of
graphemes. Images, gestures, and even logos, are designed for communicating a message to the
people. As it was stated before, writing also involves social features, where communication
prevails. Finally, writing in a class can have two different meaning and purposes: the first one is
related to the way in which students use the language in written ways in order to communicate
something (grammar, vocabulary, and idioms, among others), and the second one about the
enhancement and improvement of the writing skills that they have (cohesion, coherence, and type
of text, among others).
Relation reading-writing.

Reading and writing, two concepts that have a lot of

definitions, are both related with mechanical and cognitive processes and are viewed as tools for
upgrading conversational skills. Ulzurrun (2006) gives us a very easy-to-understand sentence
that describes the importance of reading and writing, where these two complex activities become
necessary for accessing to the organized knowledge that takes part into a culture. Ulzurrun
(2006) also emphasizes that these two processes are interpretative ways for building a meaning or
concept, which means that reading and writing help giving the world a meaning, a way of
interpretation which is individual. Therefore, both reading and writing are necessary to learn
anything, and actually, they are actions that are used constantly in our daily routine, from taking a
bus to doing our tasks at the office. This project is focused exclusively on writing, and along
these lines, writing will be explained taking into account different authors who have worked on
the concept.
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Reading and writing have been compared and related along the teaching of language,
being in native or a second language. Tirney and Shanahan (as cited in Fitzgerald & Shanahan,
2000) state that the different relations between producing a text and comprehending one can be
seen from three different approaches that have been used through the last times.
The first approach, which is the rethorical approach, argues that the basic relation
between reading and writing lies in the communicative interaction that readers and writers have,
in which they start (or keep) gaining different points of view in the way that communication
functions from both sides. The second approach, procedural approach, states that reading and
writing can be used in a coordinated way to reach different objectives, such as academic or
affective ones. Finally, the third approach, shared knowledge approach, has taken the main role
as subject for reading and writing researchers. This approach establishes that both reading and
writing are related in the way they depend from similar cognitive, knowledge, and contextual
factors. Fitzgerald and Shanahan (2000) conclude that the kinds of knowledge (or processes) that
readers and writers use are: metaknowledge (functions and purposes about reading and writing),
substance and content (awareness about the current issues of the world and the different cultures
in it), text attributes (grammar, syntax and use of vocabulary, just as its teaching and learning),
and the skills about negotiations between reading and writing (how to create knowledge).
The relevance in the research of the relation between reading and writing is appropriate
for the current study because the definition of writing that was taken for the elaboration of the
research (which was stated before) contemplates the intention of communication of the writer
towards someone else, which involves the process of reading from the receptor of the written
product. Consequently, reading and writing join when it comes about communication. This
communication can be related to theoretical knowledge that students need in order to reach their
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objectives at the institution, or just about the different circumstances that surround their present
and context.
Common European Framework of Reference for Languages (CEFR). The Common
European Framework of Reference for Languages is a guide which defines what language
learners must learn and know how to do in order to communicate through the use of a language,
by setting recommendations for the creation of language syllabus and curriculum guidelines
(Council of Europe, 2001).
The Common European Framework is divided in different levels which are defined by the
proficiency that the person has in the use of a language. This manual defines the different levels
in the next categories:
· A1: The subject is able to communicate with common and simple expressions, introduce
himself with basic information, and interact with other people, as long as they talk slowly
and clearly.
· A2: The person is able to talk about relevant fields (as occupation, likes and dislikes,
professions) and can speak about simple tasks that may contain simple and direct
interchanges of information.
· B1: The subject has reading comprehension and text production skills, as long as they are
clear and related to his context; also, he is able to express his opinions about different
issues related to his life.
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· B2: The person can interact with native speakers without so much effort; can understand
and produce complex texts; they have to be related to his experience, though. Besides,
the subject can defend his point of view, indicating pros and cons.
· C1: The person can express himself with no obvious samples of effort in order to share
social, academic or professional information; can understand long texts with implicit
meanings. His cohesion and ideas about text production are structured in an appropriate
form,
· C2: The most advanced level, in which the subject can understand everything he sees and
hears, is able to paraphrase the thoughts, ideas and opinions from other people, and can
communicate without great fluency, differentiating between little and big details.
It is important to mention the different standards of the framework, considering that, in its
English syllabus, Corporación Unificada Nacional de Educación Superior abides by the Common
European Framework of Reference for Languages. Accordingly, students at CUN who are in the
levels that CUN has, is because they have mastered the skills that were mentioned before in each
one of the stages.
Didactics in second language writing. At this stage, it becomes fundamental to start
going deeper into second language writing, taking into account that the population which the
researcher worked with used Spanish as their native language, and studied English as a second
language; and this project wants to explore those influential aspects in the formation of writers in
English language that the students were facing. Along this section, there is a definition of second
language writing presented, considering that students at CUN are taking English language as a
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second language class (as it was mentioned before). From this point on, the approaches of
second language writing and didactic activities regarding it are mentioned.
Definition of second language writing. Taking into account that students at CUN are
learning English as a second language, and the main topic of this research is writing in English,
the definition of second language writing becomes relevant. Second language writing can be
defined as every written product developed in any different language from the native one (Mota
de Cabrera, 2006), and several theories have been brought in order to understand the nature of
writing learning and assessment in English as a second language. Second language writing often
uses native language as a support for solving different issues when composing in second
language becomes difficult (Liu, 2008), and that the transfer or use of the native language inside
second language written compositions depends on the proficiency of the second one. Actually,
Liu (2008) argues that there are possibilities of positive native language use in second language
writing as longs as this transfer happened in a deep grammar structure, and that there could be a
negative transfer if the process occurred in a surface, or external grammar, lexical and syntax
structures.
Steps of writing. The process of writing is divided into some steps, that according to
authors such as Rohman (as cited in Cassany, 2007) or Harmer (2007), can change between 3 and
6, in which almost all researches have agreed because most of the times the writers (without
taking into account the level of study they have) have to pass through (Kamehameha Schools,
2007):
1. Pre-writing: Consisting on the answer “What is it going to be written about?”.
2. Drafting and drawing: Start writing the text, taking into account the clarity of the text.
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3. Sharing and responding: Hand out the document for gaining feedback about the way it
is composed.
4. Revising and editing: Final revision of the content, making the necessary adjustments.
5. Publishing: Text finished and shared.
According to the steps previously mentioned, writing involves a series of steps
considering feedback and review from someone, which includes social interaction. Accordingly,
that feedback is not only produced by the teachers for the students, but it can also be provided
among peers, which means, between the same students. The steps mentioned before are related
to the academic and educative process of writing.
Approaches for second language writing teaching. A written product is reviewed by a
teacher taking into account different factors, such as the use of English and the cohesion that its
parts have, indicating students how to do it by focusing in different factors. Hyland (2005)
organizes the theories, which are used for teaching writing in English as a second language, into
6 different categories which can be studied as different focuses on teaching writing:
· Language structures as center of attention: Texts in English in which writing is seen just
as the union of grammatical features, cohesion and the use of vocabulary.
· Text functions as center of attention: Writing patterns focused on different functions, in
order to be useful to the purpose of the text. Texts as entities compound by three different
parts: introductory paragraph, body paragraph(s) and conclusion.
· Creative expression as center of attention: The production of texts seen as a way to foster
spontaneous abilities for students to express their feelings. It is characterized for being
learned throughout experience, and it cannot be taught.

SITUATIONS IN WRITING FORMATION IN ENGLISH

15

· Writing process as center of attention: It focuses on the improvement of abilities students
have to plan and elaborate a text. Because of its worldwide use, it is the one who has the
greatest field of research.
·

Content as the center of attention: This approach centers in topics as the most important
and fundamental part of the text; it may use actual and interesting topics chosen by the
students, or conversely, teachers can pick them considering the objectives and tasks of the
class or course.

· Genre as center of attention: Writing as a method of communication by social methods
between the author and the reader; in which the objective is that the last one must
understand the aim of the first one.
As a consequence, teaching writing depends on the way teachers want students to focus in
about their written products, which also defines the way in which communication and creativity
are involved.
Writing sentences as a didactic activity for second language writing. According to
Hammer (2007), writing sentences as an activity for writing in English can be done for two
specific objectives: the practice of a topic, or the introduction of a new topic. For writing
sentences as an activity, there are three different options (Harmer, 2007):
Dictating sentences for completing them. The teacher can dictate part of a sentence, or a
sentence frame, for students to complete it. This is done in order to foster the creativity in
students.
Writing sentences. It depends on the topic that is being reviewed, or the one that is going
to be introduced. Teacher asks students to write certain number of sentences regarding the topic.
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The “weather forecast” model. It is suggested to perform this activity at the beginning of
the class. Teacher asks students to write sentences about their mood during the day, as if they
were writing a weather forecast.
In the next section, the use of ICT (Information and Communication Technology) related
to teaching writing is described.
ICT in writing. Considering that, the use of Information and Communication
Technologies inside the classroom for teaching different factors from English has taken relevance
since the rise of technology as a way of teaching and learning (Bocanegra et al., 2011), second
language writing becomes one of the many factors that gets benefits from the use of technology
in education. The use of different technological resources as didactic tools is a great advance in
terms of pedagogic paradigms (Andrade, 2009). University students are subjects who are
interacting with different media tools every day, such as the computer, the TV, the Internet, and
even the cellphone. Authors such as Vera (2003) have made studies about the use of websites
inside the classroom, more specifically, in college classrooms. Vera (2003) argues that the use of
websites allow the enhancing of channels of communication between students and teachers, even
though the use of them in 2003 was not big. Next, there is a figure (see Figure 2.1.) which shows
the results of one of the studies made by Vera (2003) about the percentage of students and
teachers who had a website.
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Figure 2.1. Percentage of students and teachers with websites in 2003. (Vera, 2003)
Teachers have been taking the responsibility on using devices, websites, and incomes as
opportunities for teaching and learning writing in the last decade. Hashemi and Nafaji (2011)
show that the spread in the use of blogs, as a specific case of a technological device turned into a
didactic tool, has advantages for both students and teachers.
Table 1
Advantages from blogs for students and teachers
Advantages for students

Advantages for teachers

·

Review the class material before and after
class.

·

Time is economized for activities and
tasks.

·

Access to online bilingual dictionaries.

·

Giving feedback, anytime, anywhere.

·

Improved feedback by the comments from
both peers and teacher.

·

Chronological order of notes which makes
easier and faster to find information.

·

Continuous tracking of their writing
progress.
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Writing groups/clubs. This kind of groups are another way to improve writing skills in a
didactic way, even though they are not the replacement of the supervision and guidance of a
teacher in academic terms (Lee & Golde, n.d.), thus they are a complement that enhances writing
skills, such as argumentation and vocabulary.
The advantages of being in a writing club differ from linguistic to emotional factors, just
as “Writing Groups. Why and How?” (2010), and Lee and Golde (n.d.) assert:
· The improvement of the writing skills through the feedback from members of the club.
· Considering that the members of the club are, in their majority, students, the opportunities
of creating intellectual groups increase.
· Students develop abilities in giving, and receiving feedback for, and from their peers.
· The members of the club are sources for new ideas and concepts about the topics that the
group is in charge of.
Taking into account the feedback that was mentioned in the definition of writing
embraced by this research, and the one that was mentioned in the explanation of writing
groups/clubs, it is worth to recall that comments and advices about written products do not come
only from teachers, but there is also a possibility of receiving them from peers. Of course, the
supervision of a teacher is also needed about the development of this kind of activities.
As a conclusion for this chapter, the idea of writing is based on the way in which people
communicate using graphic marks, which are not only graphemes, but it can be any product with
the intention of communicating something to someone.
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When people write, someone has to read that product (either for correcting it or just for
knowing the point of view from the author about any kind of topic), and that process brought the
relation between reading and writing, which could be studied from three different approaches,
and uses 4 kinds of cognitive process. Now, and considering that the research addressed teaching
and learning writing in English language for students who spoke Spanish as their native
language, the didactics about how to teach second language needed to be mentioned.
Second language writing was defined as the products made with any kind of language
different from the native one, which for this context, was considered as English language written
products. It was important to recall that the written products can change of form, which means,
that they are not only with letters and numbers. When teachers work on second language writing,
they can take into account different points of view about the way in which students are going to
focus in when they are writing. Although, the practice of writing can have for two main purposes:
writing in order to practice the language that students are learning, or to improve the way in
which students work the different parts of a text. Teachers can use on ICT for teaching writing in
English, taking into account that the use of technology has become a trend nowadays, and the use
of websites in educational contexts has grown over the last 10 years.
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Chapter 3
Methodological Design
Approach and method
Taking into account that the main objective of the project is to identify the aspects that
influence the formation of writers in English language classes inside a college education
institution, such as CUN, and also the kind of information managed before, this study used a
qualitative approach. The needs and the objectives of this research require the use of a
descriptive method (associated with the qualitative approach) assisted by the use of minimal
numerical data. On the next paragraphs, there will be an explanation about it.
For an explanation of the chosen approach, which is the qualitative one, it was taken into
account the definition and characteristics of Hernandez, Fernandez & Baptista (2006). The
qualitative method is in charge of gathering data by asking participants about their points of view
on their realities (subjectivity) using detailed descriptions without being standardized or
statistical (non-numerical data); and the idea is formulating hypothesis as the project is being
developed. It sometimes may use numerical data, but it must be used for adding extra and nonfundamental information about the research or its results. The goals are related to the description,
the comprehension and understating of situations and phenomena through the study of the
perspectives from the participants and the population related to the context and topic that is being
studied. Hernandez, Fernandez and Baptista (2006) also state that the physical and psychological
approach between the researcher and the phenomenon are close, involving the researcher. In
addition, the data collection process in aimed to a better understanding of the points of views and
experiences from the participants, taking into account that a qualitative research starts by the
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observation, which is going to decide what the best data collection instruments are for collecting
more information. Therefore, there are not pre-established instruments, because the observation
and its products will tell the researcher what the next steps are.
In this sequence of ideas, this approach suited this project, because the data collection
instruments were designed to find the different points of view from students and teachers about
writing at CUN. The journals allowed the researcher to take as many descriptions as he could in
order to discover the problem and feed the data collection. The hypothesis brought as a result
from the study is the set of those situations which are influencing the writing formation in
English language classes, which fits in the general goals of the qualitative method that
Hernandez, Fernandez and Baptista (2006) described. The physical relation between the
researcher and the context (including the population) was always close, bearing in mind that: the
researcher had to be always inside the classroom in order to gather information and understand
what the situation was, and he had to be face to face with the participants of both interviews and
questionnaires. Finally, and taking into account the last characteristic from Hernandez,
Fernandez and Baptista (2006) that is used to describe the qualitative approach and its relevance
to the present project, all the data collection instruments applied during the process contained the
opinions and points of view from both teachers and students about the writing teaching process in
English language classes at CUN.
The method used in this research was case study. This approach is related to the study of
an individual, program, activity, event, or even a group, in order to generate a profound
comprehension from the chosen case through the use of different data collection techniques
(Creswell, 2011). Bearing this in mind, the project suited into this approach, taking into account
the contributions from Yin (2002) about case study research.
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Yin (2002) stated and explained that there are a lot of data collection instruments used in
case studies (documentation, archival records, and physical artefacts, among others), but the ones
that the current study used, and that Yin (2002) also clarified, are: interviews (see Appendix 2),
which include questionnaires (see Appendix 1), and observation. Interviews are used in case
studies because they let the data collection process to be concentrated in research topic; such as
the interviews that were designed for the present project. The interviews used for the data
collection were established in order to gather information from teachers at CUN about writing
issues and its aspects (see Appendix 2). Now, talking about questionnaires, Yin (2002) said that
the questions formulated inside them are commonly open-ended, because they allow participants
to give opinions about the case that is being studied (Hernandez, Fernandez & Baptista, 2006),
which is the same case as the ones that the questionnaires for this research have (see Appendix
1). 15 out of the 18 questions used in the questionnaires have a blank for asking and identifying
the points of view and opinions from students about the kind of information that each one was
enquiring about. Finally, the observation, which according to Yin (2002), is useful in case
studies in terms of dealing with events and context in real time, was presented and used in such
way in the current study. The observations collected information about the different situations
and events that were happening inside the classroom at the exact moment, fulfilling the
expectations about observations in case studies.
There are several types of case study according to Creswell (2011), but in this project, it
was taken only one: instrumental case study, which is in charge of taking a case (or cases) to
enlighten a specific issue (in this case, the situations influencing the writing process in students at
CUN).
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Context
The research took place at Corporación Unificada Nacional de Educación Superior
(CUN). It is a private college founded 30 years ago according to the Agreement No. 132 issued
on May 26th 1981 by the Ministry of National Education of the Republic of Colombia and legal
status recorded on the Resolution No. 1379 from February 3rd 1983 stated from the same
governmental institution.
According to the institutional information provided on its website http://www.cun.edu.co,
the mission of the institution is contributing to build of knowledge and comprehensive education
and formation of leaders with an enterprise-worldwide vision, taking into account that CUN is an
innovative, interdisciplinary, competitive and flexible institution. The university has branches in
different departments such as Antioquia, Caquetá, Córdoba, Cundinamarca, Huila, Meta, Nariño,
Sucre and Tolima.
Population
Initially, the research took, as population, the class from English IV Pre-Intermediate A
2.2. It was compound by 31 students who were divided in 22 men and 9 women, and this
population was taken to identify the problem, which is treated along this document. A second
group of students was chosen to answer the survey at Appendix 1; this time, it was a mixture
between the different levels that CUN has in English: 8 students from A 1.2., 24 people in level
A 2.1., 12 students from A 2.2, and 10 students from B 1.1. from the second semester of 2012.
All groups of students were between the range of 18 and 25 years old. The different groups of
students handled in the data collection process did not belong to the same major, they belong to
the same shift (night shift), though.
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Teachers were also taken into account for the research because different points of view
about the same subject are valuable when the liability of the project is evaluated. For this reason,
3 English teachers helped the research with their answers for the interview in Appendix 2. The
first teacher was interviewed in the second semester of 2011; the second one did it on the first
semester of 2012; and the third one, in the second semester of 2012.
Role of the researcher
The role of the researcher was the one that Creswell (2009) states: the inquirer involved in
a deep and long familiarity with the population and the context (taking into consideration that the
researcher of this study worked for 3 semesters inside the context mentioned before facing
academic experiences with the population, it means, the students at CUN).
Now, reviewing the ideas of Salloum (2007), the three main characteristics that a
researcher must have are “enthusiasm, perseverance, and staying informed”, taking the
enthusiasm as working in what you like, you always do your best when you are working in a
topic you feel passion for; perseverance is the representation of not falling down, even when you
find an error or an obstacle (such as low data collection) in the development of your project;
finally, the researcher needs to have the latest information about the main topics of his project, it
is different when you have data from the early 1960’s that the one you have from 2012.
Considering the process of the investigation, the time spent on it, and the kind of information
used for both theoretical, methodological and practical issues, the researcher accomplished all
those factors.

SITUATIONS IN WRITING FORMATION IN ENGLISH

25

Data collection
The objective of designing and applying the data collection instruments is co-related to
their function and the general objective of the project, which is identifying the aspects that
influence the formation of writers in English language classes at Corporación Unificada Nacional
de Educación Superior (CUN):
· Collect valuable information in order to identify the aspects that influence the formation
of writers in English language classes at Corporación Unificada Nacional de Educación
Superior.
This project used three main data collection techniques: journals, surveys and interviews,
because they allow gathering valuable information that may drive the researcher to reliable
answers for the main problem. The instruments designed for the project were:
· Open observation
· Survey for students (see Appendix 1)
· Interview for teachers (see Appendix 2)
Open observation. The first of them, open observation (Hopkins, 2008), is understood as
an approach where the observer takes a piece of paper in blank in order to take notes about the
whole class; the objective is gathering as much detailed information as possible about the whole
lesson, using the subjectivity, and avoiding making judgments before the time has come
(Hopkins, 2008). This technique was used along the whole project: first, the student-practicioner
went where he had to watch (observe) the teacher giving his class; and then, it was used for
registering every interesting happening and experience while the teacher developed his activities
with the class. The experience from the researcher of this project was very rewarding, because of
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the time it was done (3 semesters). From the observation in VII semester, the problem was
discovered, and CUN classes were from 6:00 p.m. to 8:00 p.m. The second journal, which was
made in the first semester of 2012, collected information from a class between 6:00 p.m. and
10:00 p.m. Its objective was to enhance the information for the analysis. Finally, the last journal
was made in the second semester of 2012, with a class which lasted from 8:00 p.m. to 10:00 p.m.
It is important to recall that all classes were performed on Tuesdays. To sum up, the journals
were used to gather information from the perspective of the researcher about the different
situations that happened inside the classroom, and issues about activities from teachers and
researcher, besides the attitude from students about them were taken into account in the exat
moment.
Table 2
Datasheet about the observation that was done in the current project
Data collection
instrument
Open Observation.

Population/Participants

· Students.
· Teachers.

Kind of information
collected
· Events at the
classroom,
related to
writing
activities done
by the teacher.
· Attitude of
students
towards the
activities and
the class.

Stage of the research

· Stage I –
Second
semester of
2011.
· Stage II – First
semester of
2012.
· Stage III –
Second
semester of
2012.
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Questionnaires. The second technique was questionnaires, defined by Hernandez,
Fernandez & Baptista (2006) as a set of questions directed to measurable variables. On
questionnaires, there are two kinds of questions: closed questions (defined reaches of answers)
and open questions (undefined reaches of answers). As the project is designed, the need of both
kinds of questions is visible since the reasons for the kind of answers students and teachers gave
to them was necessary in order to find the instances, and accordingly, the collections formed from
them.
Table 3
Datasheet about the questionnaire applied in the current project
Data collection
instrument
Questionnaire

Population/Participants

· Students.

Kind of information
collected
· Points of view
about reading
and writing
practices at
CUN from
students.

Stage of the research

· Stage III –
Second
semester of
2012.

The objective of the questionnaire, designed for the current project, was collecting
information from students about the points of view they had about reading and writing (at both
native and second language) practices at CUN. This instrument used questions for both reading
and writing aspects, even though at the end, the writing section was the most important one for
the study (see Appendix 1). The questionnaires were designed specifically for gathering
information about the different points of view that students had about reading and writing during
all the research process (1 year and six months), even though the time of the research process,
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and the time that the researcher had to put in it was too short for developing both concepts.
Consequently, writing issues became the only topic for the research.
Interviews. Finally, the last instrument that was used was the interview, which is a way to
emphasize on a specific aspect of educational environment (Hopkins, 2008). There are three
kinds of interviews in educational research (Hopkins, 2008): teacher – pupil, observer – pupil,
and pupil – pupil. The kind of interview used on this project was a teacher-pupil one (Hopkins,
2008); this kind of data collection instrument is special because it allows direct contact with the
student, gathering information without any kind of intermediary who interferes with the
collection and interpretation of the information.
Table 4
Datasheet about the interview applied in the current project
Data collection
instrument
Interview

Population/Participants

· Teachers.

Kind of information
collected

Stage of the research

· Writing
teaching
practice from
teachers.

· Stage I –
Second
semester of
2011.

· Spaces that
CUN provided
for English
writing.

· Stage II – First
semester of
2012.
· Stage III –
Second
semester of
2012.
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They were applied to teachers on a special basis: 7:30 p.m., before starting the class due
to the schedule in which the students and researcher/teacher met, which was from 8:00 p.m. to
10:00 p.m. (see Appendix 2). The information collected by applying this instrument was related
to the practice of second language writing teaching from teachers at CUN about the activities
they did, and the spaces that CUN provide in order to foster or enhance the writing abilities and
skills of its students.
All instruments were designed in Spanish language, because, taking into account the level
of students, it was easier for them to have and answer the different questions in their native
language. As a result, the data collection instruments designed for teachers had to be in Spanish,
too, because of the existence of possible difficulties in translation processes between the meaning
in Spanish of the answers from students, and the ones in English from the teachers.
Validity
The concept “validity”, in qualitative research, refers to the “…plausible, credible,
trustworthy, and, therefore, defensible” (Johnson, 1997, p. 282) characteristics that a study of
descriptive nature must have. In this section, the validity of the present study and its different
characteristics are presented from the point of view of two authors: Johnson (1997) and Thomson
(2011).
Johnson (1997) and Thomson (2011) agree in three major categories in which the validity
of a research can be measured: descriptive validity, interpretative validity, and theoretical
validity. Thus, the current research is evaluated on these factors, explaining what the definition is
for each one of them, and finally, describing the relation between the meaning of each instance,
and its variables with the process of the current research.
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Descriptive validity. This category refers to the quality in which the situations and
descriptions were reported (Johnson, 1997), taking into account that the researcher must be
responsible for describing what the population did and said exactly (Thomson, 2011). This
validity is fundamental for the data analysis, because the more exact information, the more
accuracy and details the researcher is going to have for analyzing and interpreting.
In order to evidence this kind of validity, the researcher of the current study used the
method triangulation, which is a strategy in charge of “the use of multiple research methods to
study a phenomenon” (Johnson, 1997, p. 283). The methods were the different data collection
instruments that the researcher used to gather information, because they were used to collect
meaningful information in terms of the context in which students and teachers at CUN were in,
the different behaviors that they presented in certain moments of the class, and the development
of the classes. The purpose of the journals was describing everything that happened inside the
classroom, meanwhile the interviews and surveys were used for having a report from the same
participants about what was happening with the English writing formation in the institution.
Interpretive validity. Thomson (2011) describes interpretive validity as the quality in
which the researcher describes analyzes and understands what the participants are expressing
about the issue that is being studied. Although, this understanding has to be made from the
participant perspective, which means, finding what the participants understood as the meaning of
different situations (Johnson, 1997).
The use of low inference descriptors (Johnson, 1997) was the method that the researcher
used for this type of validity, taking into account that the transcriptions of the interviews were
done with extreme care, considering onomatopoeias, body language and all the factors that the
teachers could give. Besides, the surveys had areas in which the students could express and
explain their point of view about the topic that each question was gathering information about. In
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addition, the data analysis was done from what students were saying, and not for what the
researcher was trying to find.
Theoretical validity. In the words of Thomson (2011), theoretical validity is “the
validity of the researcher’s concepts and the theorized relations among the concepts in context
with the phenomena” (p. 79). It means, the coupling between the theory used along the research
(theoretical framework), and the found data.
One of the strategies that Johnson (1997) mentions as a promoter of validity in this
category is the extended fieldwork, which is the gathering of data “in the field over an extended
period of time” (Johnson, 1997, p. 283). Considering this definition, the period of time that the
researcher used for the project, which was 1 year and 6 months, is a proof that the present project
fulfilled that strategy. The importance of being in the field for a long period of time is that, as
long as the researcher is exploring and gathering data, the theoretical explanation becomes more
detailed. Finally, the researcher considered the findings of the current study (see Chapter 4), and
they extended the vision of the theoretical framework. The reason why that happened was that
the investigator did not take into account some of the factors that the research showed.
In order to conclude this section, this project fulfills the requirements established at the
definition of “validity”, which was presented at the beginning of this part. This study has
descriptive, interpretive, and theoretical validity considering that the contributions of strategies
and definitions that Johnson (1997) and Thomson (2011) presented.
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Chapter 4
Data Analysis and Results
Data analysis procedures
The data analysis process along the present study was carried out by following the
parameters by Stake (2007) about category aggregation. This data analysis procedure consists of
a process in which “the researcher seeks a collection of instances from the data, hoping that issuerelevant meaning will emerge” (Creswell, 2007, p. 163). For it to be valid, the researcher must
take out codes from the information that he collected, and classify them into themes (or classes)
for them to be explained (Stake, 2007). Therefore, the conclusions will come from that
explanation.
In that order of ideas, the data analysis of this research was performed in the following
steps:
1. To prepare the information, there were three main groups: the group of journals
(which gathered the 3 journals made throughout the 3 semesters in which the research
was taken), the group of surveys (subdivided in the different levels that CUN
managed in their English syllabus), and the group of interviews.
2. The reading of the data was performed after all the information was collected. The
only instrument that was read at the beginning of the research was the first journal,
because it was used to take out the research question.
3. The codification of the information was carried out in different stages. First, the
reading of the different journals started, by pointing out issues related to writing
teaching and formation. Then, the different codes that resulted from the journals
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reading were put into an Excel sheet (see Figure 4.1.), where they were organized into
Positive and Negative aspects.

Figure 4.1. Instances from journals.
After the organization of the journals, the codification of the surveys and interviews
started by doing the same organization of codes as it was done with the ones from the
survey. It means, classifying the different aspects into Positive and Negative ones
(see Figure 4.2., and Figure 4.3.).

Figure 4.2. Instances from surveys.
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Figure 4.3. Instances from interviews.
4. Finally, the “collections of instances”, or themes, were developed by the parameters of
similarity between instances, which takes to the final figure (see Figure 4.4.), which is
the final classification.

Figure 4.4. Organization of themes within instances.
The final classification brought 5 themes, which were: Factors related to the
institution, practice of teachers, routines of students about writing, the relation
between reading and writing, and the intervention of native language in second
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language production. Each one of the themes previously mentioned were formed with
the instances brought from the reading of each one of the results from the data
collection process.
In the next section of the chapter, each and every one of the themes is explained, and
related to the theoretical tenets that are contained in the Literature Review chapter.
Results
The research process, which lasted from June 2012 to June 2012, and using the data
collection instruments mentioned before, discovered different aspects as influential in the
formation of writers in English language classes at CUN. Between them, it was discovered that
some factors such as the institution issues, the practice of teachers towards their class and
students, the different habits that students have, the relation between reading and writing, and the
intervention of the native language in second language were influencing the way in which
competent writer were educated and formed.
As introduction for this section, it is presented a statistic data about the students who
participated in the interviews:

Figure 4.5. Survey respondent groups.
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In Figure 4.5., it is evidenced that students from all English levels at CUN answered the
surveys, which confirms that the sample of students was significant enough for the data analysis
stage. Next, the aspects found as the results from the study are presented.
Factors related to the institution
The institution itself is really important for the education in any subject. Grounded to our
matter of subject, situations like the lack of enough class hours (see Figure 4.6.) and the scarcity
of technological equipment (see Figure 4.7.) influence the way in which the proficiency of
writing grows or decreases. In addition, students said that the institution did not support or made
writing clubs (see Figure 4.8.). Teachers said that the lack of enough class hours was making
more difficult the process, and on the other side, students stated that teachers could help them a
little, even though the time for the class was not enough for a meaningful monitoring of the
process (see Figure 4.10.). In order to show those cases up, the testimonies from both teachers at
CUN, students, and researcher have been included inside this document.

Figure 4.6. First extract from the interview applied to the teacher in the second semester of 2012.
In Figure 4.6., there is the point of view from one of the teachers who answered the
interview, who said that they (teacher and students) did not have enough English class hours per
week, because they only have one block every week (two hours at the same day), and considering
this, students had to develop written products at their homes, which means that they could not
have access to a proper process of revision. According to the teacher, the only moment in which
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students had feedback was the “tutoría” (or tutoring class), and this space is characterized for
being an extra-educational space apart from the normal English class.

Figure 4.7. First extract from the journal done in the second semester of 2012.
The Figure 4.7. presents one of the observations that the researcher did at the institution,
which shows the problem that he had (doing his pre-service teacher role during the second
semester of 2012) with the technological devices for the classes. It is worth mentioning that this
was a recurrent issue for him, so the activities designed with video-beams, and tape recorders,
among others, had to be modified. During the research, the access to technological equipment for
both researcher and teacher at CUN was extremely limited. Accordingly, there were not so many
activities using ICT.

Figure 4.8. First extract from one of the surveys applied to the students.
For Figure 4.8., one of the surveys in which students from CUN participated is shown in
order to evidence the point of view of most of the students about writing clubs. Most of the
students said that CUN were not encouraging writing clubs at any time, or at least, hardly ever
(see Figure 4.9.).
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Figure 4.9. Circle graph about the answers from students about writing clubs.

Figure 4.10. Second extract from one of the surveys applied to the students.
Finally, at Figure 4.10., one of the students agreed with the teachers from Figure 4.3.
about the relation between the lack of enough English class hours and the quality and quantity of
the revision from the teacher about written products.
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Starting by class hours that CUN is implementing (which is only one hour per week),
Hyland (2005) declares that second language writing time is, most of the times, unsatisfactory to
reach the objective of making significant writing processes in students, or even designing and
performing a continuous process. “Behind every successful writing course there is a continuous
process of questioning and revision…” (Hyland, 2005, p. 67).
Taking into account the technological aspect, Vera (2003) states that the use of ICT has
become necessary for the meaningful improvement in efficiency and quality of the teaching
process and the results of it at every subject. Consequently, this factor needs to be taken into
account at CUN due to the different issues that the use of different devices, such as video-beams,
is presenting.
Now, talking about those spaces like writing clubs, which the educative community
compound by teachers, and students have stated that do not exist at the institution (see Figure
4.11., and Figure 4.12.), authors like Lee and Golde (n.d.) defend and promote the creation and
development of those kinds of spaces.

Figure 4.11. Third extract from one of the surveys applied to the students.
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Figure 4.12. First extract from the interview applied to the teacher in the second semester of
2011.
Figure 4.12. shows the opinions about one of the teachers, who explained to the
researcher that CUN used to have a conversation club, and then, the researcher asked if they also
used that space for practicing and enhancing writing skills, which had a “no” for answer. In fact,
writing clubs are an effective way of improving skills, because “by meeting with other students,
without faculty involvement, students develop skills creating a supportive intellectual
community, in giving and taking feedback, and creating original work” (Lee & Golde, n.d., p. 2).
The implementation of one of these groups, or clubs, is a great idea in terms of gaining progress
in the way students produce texts (“Writing Groups. Why and How?”, 2010). Consequently,
they are a great method for using them at CUN, taking into account their products. An example
of the advantages that CUN may acquire by implementing writing clubs are the ones taken out
from a virtual writing club created for a college of pharmacy (Komperda, Griffin, Cryder,
Schmidt, & Reutzel, 2010) in which the results showed that those kind of groups enhance the
possibilities for getting a scholarship.
Practice of teachers
The findings from this instance are related to the way in which the English language
teacher structured and carried on his/her class. Among the analyzed data, the use of websites as a
tool for practicing writing (see Figure 4.13.), the use of didactical material (see Figure 4.14., and
Figure 4.15.), and the point of view about mistakes as an opportunity for learning were took into

SITUATIONS IN WRITING FORMATION IN ENGLISH

41

account. Practice of writing through the production of sentences is also one of the findings
brought by analyzing the data (see Figure 4.1.). The instances from which the theme emerged,
were more evidenced, and consequently, extracted from the observations and the interviews for
teachers.

Figure 4.13. Second extract from the interview applied to the teacher in the second semester of
2011.
Referring to Figure 4.13., which is the answer from one of the teachers about the question
“¿Utiliza materiales didácticos diferentes a los que la institución le ha asignado?” (Do you use
different didactic materials from the ones that the institution requires you to use?) from the
interviews, it shows that the use of websites is useful in terms of posting reading and writing
exercises.

Figure 4.14. First extract from the journals made in the second semester of 2011.
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Figure 4.15. Second extract from the journals made in the second semester of 2012.
Considering the use of didactic material, Figure 4.14. and Figure 4.15. were brought to
show the observation from the researcher, which evidenced that the use of the book is a recurrent
issue in the English classes at CUN. Although this observations are from different stages of the
study process, this situation was recurrent during all the stages of the research. Teachers had to
use the same book over and over again in every single class, making exercises and using the
topics that the book and its units proposed to (see Figure 4.16.).

Figure 4.16. Second extract from the journals made in the second semester of 2011.
Taking into account this, and contrasting the previous idea, the college student must be
faced with new didactic tools and strategies, such as the audiovisual ones, considering that the
last ones are the most used ones in academic contexts (Andrade, 2009).
Another activity that was used is the construction of sentences according to the topic that
is being taught or reviewed in the class (see Figure 4.17., and Figure 4.18.). Both Figure 4.17.
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and Figure 4.18. are products from students at different stages of the research (the first one from
Stage II, and the second one from Stage III). The excerpts evidence that students were working
with pure and simple sentences.

Figure 4.17. First extract from one of the products of the students.
Figure 4.17. shows an open question, in which a group of students was expected to write a
paragraph with their own ideas about the expectations for the English class. As it is presented,
the students answered the question with two different sentences, using the vocabulary they knew
and a dictionary.

Figure 4.18. Second extract from one of the products of the students.
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Figure 4.18. is the picture from a class activity in which the student had to describe his
house by using “there is” and “there are”. The student appealed to the use of sentences for
performing the task.
Considering Figure 4.17., Figure 4.18., and according to Harmer (2007), students are
writing sentences for “as language reinforcement” (p. 64). Sentences can be used for making
students to produce written language, in order to make them aware that they have something to
say (Harmer, 2007). The activities related to the production of sentences that CUN is using are
efficient in terms of encouraging students produce in English language, even though there are
other activities that improve paragraph production, such as the creation of poems, which allows
them to express themselves (Harmer, 2007).
The use of websites has become one of the most used tools at CUN, being blogs the main
one. Teachers are using this kind of devices in order to post different exercises about writing and
other skills (see Figure 4.19., and Figure 4.20.), and students recognize that effort. Vera (2003)
proposes websites as an extended channel of communication between students and teachers
which takes the classroom to the places and time the students require to do. In this case, CUN
teachers used the blogs as an instrument for posting exercises, tips and recommendations about
the different exercises and competences, even writing.

Figure 4.19. Third extract from the interview applied in the second semester of 2011.
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The highlighted part in Figure 4.19. contains the point of view of a teacher about
websites, in which he stated that blogs can be used as a tool for posting exercises in order to
foster and improve the skills form students.

Figure 4.20. Fifth extract from one of the surveys applied to the students.
Finally, the opinion from one of the students about the use of the websites that teachers at
CUN use need to be shown in order to prove the statement from teachers at CUN about blogs and
websites. In this case, the student argued that there were also activities for practicing topics that
they had already seen, or even homework.
Routines of students about writing
This theme contains all the instances related to the behaviors, beliefs, and habits of
students towards writing in and for the English language class. As a result of the data analysis,
students believe that writing allows them to have certain freedom in the way they express their
feelings and thoughts (see Figure 4.21.), although writing in English is difficult for them, taking
into account syntax factors (see Figure 4.22.) and the lack of vocabulary, which was a recurrent
issue when they wrote. By the other hand, it lets them practice the writing skills; even though,
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students claim they do not have the necessary time to spend due to their extra-educational
responsabilities.

Figure 4.21. Sixth extract from one of the surveys applied to the students.
Figure 4.21. shows the answer from one student of Tourism and Hotel Management, in
which he expressed that he liked to write because for him, it was more appealing to express her
thoughts through writing.

Figure 4.22. Seventh extract from one of the surveys applied to the students.
Figure 4.22. contains the picture from one of the surveys from students at CUN, in which
he said that writing in English language is hard because of the order of the words, or in a word,
syntax.
The result of the relation between the points of view from students about the freedom of
speech that writing gave them, and the contrast with the statements of Hyland (2005) about the
suggestion of seeing English writing as an expression of culture, is that writing is useful for
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students to express themselves, using cultural aspects from both native and foreign worlds.
These expressions, as it was evidenced with the surveys, are about feelings and thoughts they
have about different topics from life. Even though, and according to Harmer (2007), they are
“writing-for-writing”, it means, they are doing it just because they need to become good writers
in terms of structure, which means, to enhance their cohesion and coherence skills, and to
improve grammar use and accuracy. In Figure 4.23., a student expressed that she did not like to
write because she had gaps when it was about syntax and the structure of the text. The previously
mentioned figure evidence that students were focused in their writing skills, more than they were
in the fact of practicing the language.

Figure 4.23. Eighth extract from one of the surveys applied to the students.
When it comes about the time students have to practice and use English outside the
classroom, and reviewing their points of view, they say it is not enough. Most of the times,
students say they work and it just leaves them time to spend on other subjects which are more
related to their career. The problem came as a product between the time of the students and the
commitment they have with the subject; some students have said that they did not take English
seriously because they have not seen the importance or relevance it has on their careers and their
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life, such as the statement from one of the students at CUN, who answered that he did not see
anything fruitful and that writing in English did not attract his attention. (see Figure 4.24.).

Figure 4.24. Ninth extract from one of the surveys applied to the students.
Establishing a point of view about the finding related to the lack of relevance that students
perceive about English language, Wierzbicka (2006) argues that the spread of English language
around the world is a fact that people cannot deny, and furthermore, writing in English as a
second language is important, because literacy (it means, reading and writing) is taken as an
essential factor in the education and fulfillment of people (Harmer, 2007). Teachers at CUN did
not explain students the importance that English language had in their professional process, and
the relevance that writing in English language has for the improvement of their language level.
Relation reading-writing
According to students and teachers at CUN, reading and writing are correlated; teachers
said that the more you read, the more tools and vocabulary you have in order to improve your
written products in both native and second language classes (see Figure 4.25.)., meanwhile
students say that reading and writing are related, even though they do not specify about it (see
Figure 4.26.).
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Figure 4.25. Second extract from the interview done in the second semester of 2012.
At Figure 4.25., one of the teachers stated, during the interviews, that reading and writing
were related in terms of performance and level. It means, that the quality of the reading level
also affected the writing level, products, and proficiency.

Figure 4.26. Tenth extract from one of the surveys applied to the students.
Two answers from the same student of Computer Engineering also showed agreement in
terms of the relation between reading level and writing level. Even though, the case of the
student was that he argued that he was far from writing in English if we he did not know how to
read in that language.
Ulzurrun (2006) supports students and teachers thought, stating that reading and writing
are necessary to build a meaning and a significance about the surrounding world, and also for
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giving a definition to a concept. Now, the, perspective about the advantages of the relation
mentioned before from teachers is seen as one of the points or cognitive processes (Fitzgerald &
Shanahan, 2000) in which reading and writing are related, being a tool for learning and practicing
vocabulary in a global term.
Teachers from CUN stated that reading and writing are much related, because the more
reading, the more vocabulary the student gain in order to produce texts, just as it is shown in
Figure 4.27. (see Figure 4.27.). In Figure 4.27. the statement of one of the interviewed teachers
showed that the frequency in which students read was also important, because there was a big
difference between the vocabulary that students who frequently read had, and the one that
students who did not read in regular basis had.

Figure 4.27. First extract from the interview applied in the first semester of 2012.
In that order of ideas, teacher is referencing to their teaching practicing focused on the
shared knowledge approach, in which reading and writing are based in different kinds of
knowledge (Fitzgerald & Shanahan, 2000), and one of them is the text attribute one, which is in
charge of the grammar, syntax, and vocabulary, among others. This kind of knowledge refers to
the syntax, grammar, and all the linguistic aspects that people take into account when they have
to produce a text.
Intervention of native language in second language
Teachers at CUN argued that sometimes, students have problems because they make
mistakes using the structures from their native language (Spanish) the same as in a second
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language (English), or when they thought in Spanish, and then, they translate in English thinking
both languages work alike (see Figure 4.28., Figure 4.29., and Figure 4.30.).

Figure 4.28. Fourth extract from the interview done in the second semester of 2011.
In the excerpt of the interview shown in Figure 4.28., one of the teachers stated that
writing was very difficult for students because they thought in Spanish structures when they had
to write in English.

For him, this was a contradictory situation, because teachers did not

corrected English language written texts, but they did it with Spanish texts translated poorly to
English.

Figure 4.29. Tenth extract from one of the surveys applied to the students.
A student from CUN replied that the orthography in English gave him troubles at writing.
This issues were a result of one of the differences between English and Spanish, which is the way
in which some words are written. Even though there are some words that are similar in both
languages, they differ in some letters, which causes changes in orthography that are very minute,
but still important.
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Apart from orthography, students also commented that the meaning of different
vocabulary changed from Spanish to English. Student from Figure 4.30. stated that words in
English language had a concrete meaning, instead of the one in Spanish. Meaning, anglicisms
and other several factors are some of the causes for problems related to meaning of words.

Figure 4.30. Eleventh extract from one of the surveys applied to the students.
English and Spanish are different in structures, vocabulary, syntax, and even orthography,
and those issues were treated by Farooq, Uzair-Ul-Hassan and Wahid (Farooq, Uzair-Ul-Hassan
& Wahid, 2012), even though the languages they were comparing were Urdu and English. One
of the similar finding between Farooq, Uzair-Ul-Hassan and Wahid (2012) and the current
project is the point of view about English vocabulary as one of the most frequent problems that
students have (see Figure 4.31., and Figure 4.32.). At Figure 4.31 and Figure 4.32., the
researcher observed that most of the students had problems related to vocabulary. This issue is
normal in terms of learning a foreign language. However, students asked about vocabulary that
they had seen along the classes at CUN. This situation was also regular along the research
period.
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Figure 4.31. Extract from the journals made in the first semester of 2012.

Figure 4.32. Extract from the journals made in the second semester of 2012.
Accordingly, James (as cited in Liu, 2008) that native language always interfered in the
use or production of text in a second language, being caused by factors such as the organization
of texts, that differ from native language to second language pattern. Hyland (2005) also stated
that students have difficulties when they want to express their ideas and thoughts in English, due
to linguistic lacks such as vocabulary or grammar structures.
Teachers commented that students transfer from their native language to second language
when they are writing (see Figure 4.28.), and this kind of process can be either positive or
negative. Liu (2008) states that transfers from native language to second language is positive in
deep meaning structures, meanwhile it could be negative if the transfer was done in surface or
easy structures.
In order to conclude this section, the instances and themes found in the research process
were used as the premises for building up the conclusions of the study, which are contained in
Chapter 5.
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Chapter 5
Conclusions and Implications
In this section, it is important to consider and think about the results and the fulfillment of
the different objectives that were proposed at the beginning of this research.
The main objective, which was to identify the aspects that influence the formation of
writers in English language classes at CUN, was met because of the results of this study, which
showed that there were several factors that influenced the teaching process of writing in English
language:
· The amount of time that English language classes have during the week, which decreased
the quality of the feedback, and supervision of the written products that students made.
As a result, the texts produced by the students did not have the expected skills.
· The access and use of technological equipment for English language classes did not allow
to face students with activities and resources with the technology used, nowadays, in
education. In addition, teachers did not implement writing activities using TIC, taking
into account the information previously mentioned.
· The development of extra-curricular spaces for writing practices had not been done.
Although, students had spaces called “tutorias”, in which teachers gave students some
feedback about their products. Likewise, not all students took advantage of this space,
and the quantity of the ones who attended to the “tutorías” was little.
· The use of Internet as a writing teaching/learning tool was a general practice of teachers at
CUN. They used it in order to create blogs, where they uploaded activities and resources
for students to improve their English language level. The writing skills were benefitted
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from this kind of communication channel. Nevertheless, the impact of the websites in the
performance of written products, and the number of students who used them was not
measured.
· The use of printed didactic material, and its frequency at the moment of teaching, and
practicing writing was also and influencing factors. This resulted in the overuse of the
same book every class. Therefore, the written products from students were not
contextualized, because they only met the instructions and requirements of the ones that
the book proposed. The purpose of this passage is not saying that the material that the
institution used was not fitting the needs of students in terms of writing, but that
innovation and usage of different sources and activities (such as technology-based ones)
can be more profitable for both students and teachers.
· Different methods for practicing writing in English influenced the way in which students
seen and produced language. In this case, students practiced with the construction of
sentences. In spite of the advantages (in terms of grammar and spelling) that this method
brought, it made the written production limited in terms of extension and paragraph
production.
· The concepts that students have about writing in English language influenced the
formation of writers at CUN, taking into account that the point of view from students
about the advantages and disadvantages of writing affects the self-confidence they had
when written production time came. In this section, students said that writing was
beneficial because it allowed them to express themselves. Although, students did not face
activities regarding their imagination and self-expression.
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· The knowledge that students have about the language, taking into account linguistic
factors such as grammar, vocabulary, syntax, and text attributes in English was limited.
As it was stated before, the knowledge and performance that students have at their levels
was not achieving the expectations and competences within each level from the European
Framework. Students stated that writing for them is difficult taking into account the level
of language that they must have. Therefore, this limited (or non-sufficient) level was
causing them difficulties when it came about writing.
· The relation that reading and writing have, and the influence that one has on the
performance of the other one. However, teachers were the only ones who saw the
advantages of this kind of relation. Students stated that the relation, indeed, existed; but
they were not sure in what the relation was compound by.
· Language transfer in second and foreign language processes of production was also an
influencing aspect in the formation of writers in English language. Students were not
producing texts in English, but in Spanish translated to English. Besides, students turned
to language transfer when they had difficulties with syntax and vocabulary.
Even though, some of the findings are positive for the institution (such as the recognition
of the relation between reading and writing), some others are negative (like the frequency in
which the printed didactic material that the university uses), the purpose of this study was to
show the aspects that were influencing the writing process at CUN.
Taking into account the contributions from both students and teachers at the institution,
the data collection and analysis made from the researcher, the different situations that were
influencing the formation in writing skills at CUN were made evident. Considering this, the
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specific objectives were also fully reached. Next, there is an explanation about the different
processes that were done for reaching the objectives.
The first specific objective, related to the characterization of the aspects that influence the
writing process in English language at CUN was achieved, taking into account two different
aspects from the present research: the first one, related to the process of finding, describing, and
contrasting the different factors that were taken as the result of the study; and the second factor,
which is associated with the final description that was done at the top of this chapter. This means
that the characterization was done in two different ways: a theoretical characterization, and a
concluding characterization. Besides, the characterization added significance to the whole study,
taking into account that it was designed in order to help the institution in the different aspects
that influenced the writing formation in English language classes previously cited.
The second specific objective was achieved by the diversity of findings from the current
study, which showed both positive and negative factors about English language writing formation
at CUN. For example, the lack of other spaces apart from the class where students could practice
and enhance their writing skills (in both communicative and text-attribute way), which is
influencing the way in which students are producing written communication, taking into account
that students do not have. (In addition, the first organization of the themes was made for both
positive and negative factors.)
Finally, the third specific objective, which was related to the presentation of nonmethodological aspects that were influencing the writing formation process at CUN, was
accomplished through the nature of the findings.

Some of the findings that fulfilled that

characteristic were: the concepts that students have about the relevance that knowing how to
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write in English language has in their life, and the knowledge that students have about English
language. These two findings are related to non-methodological aspects.
The research process was enriching in terms of getting closer to students and not only
focusing on academic issues. The study was an interesting practice because it allowed the
researcher to do, at the beginning of the process and for the first time, the planning and
development of English language classes with the real student population.

Furthermore,

designing a project from scratch is an experience that helps to build and grow awareness of
investigative skills and their application in real educative situations.
This research demonstrated that teachers and institutions have to be aware not only of
their didactics about teaching writing in English as a second language, but also of other factors
that are important in the process, such as the equipment in the institution and the ways in which
reading and writing are related.
For subsequent studies based on the current project, it is advisable to work in activities
and measures that exploit the potential of each one of the situations such as the relation between
reading and writing, the different habits and points of view that students have about writing, or
the performance of the teachers inside the institutions.
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Appendices
Appendix 1: Format for the survey for students – Stage 2012 II

ENCUESTA ESTUDIANTES
UNIVERSIDAD DE LA SALLE - CUN
Apreciado estudiante, el objetivo de esta encuesta es obtener información que
ayude a mejorar las condiciones actuales de su formación, tanto en lectura como
en escritura, en el área de la lengua inglesa.
La información dada por usted en esta encuesta será totalmente confidencial y solamente será
usada para propósitos investigativos.

SEXO: M ____

F____

EDAD: ______________
CARRERA: ___________________________________________________
SEMESTRE: ________
NIVEL DE INGLES QUE ESTA CURSANDO: ___________
Por favor, marque con una X la respuesta que más se ajusta a su situación. En algunas
preguntas se le pide por una justificación; por favor, sea lo más concreto y sincero
posible.

1. ¿Me gusta leer?
a. Si
b. No
¿Por qué?:
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________

2. ¿Me gusta escribir?
a. Si
b. No
¿Por qué?:
______________________________________________________________________
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______________________________________________________________________
______________________________________________________________________
______________________________________________________

3. ¿Me gusta escribir en inglés?
a. Si
b. No
¿Por qué?:
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
__________________________________________________

4. ¿Me gusta leer en inglés?
a. Si
b. No
¿Por qué?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
__________________________________________________

5. Pienso que escribir en inglés es…
a. Fácil
b. Difícil
¿Por qué?:
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
__________________________________________________

6. Pienso que leer en inglés es…
a. Fácil
b. Difícil
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¿Por qué?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
__________________________________________________

7. ¿Creo que tengo un buen nivel de lectura en inglés?
c. Si
d. No
¿Por qué?:
______________________________________________________________________
______________________________________________________________________
__________________________________________________________

8. ¿Pienso que hay alguna situación que este bloqueando mi formación lectora en inglés?
c. Si
d. No
¿Cuál(es)?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________

9. ¿Creo que tengo un buen nivel de escritura en inglés?
c. Si
d. No
¿Por qué?:
______________________________________________________________________
______________________________________________________________________
__________________________________________________________

10. ¿Pienso que hay alguna situación que este bloqueando mi formación en la habilidad
escritora en inglés?
c. Si
d. No
¿Cuál(es)?
______________________________________________________________________
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______________________________________________________________________
______________________________________________________________________
______________________________________________________

11. ¿El profesor de inglés me brinda las herramientas necesarias para mejorar su nivel de
lectura de forma autónoma?
a. Siempre
b. Algunas veces
c. Casi nunca
d. Nunca
¿Cuáles?:
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________

12. ¿El profesor de inglés me brinda las herramientas necesarias para mejorar su nivel de
escritura de forma autónoma?
a. Siempre
b. Algunas veces
c. Casi nunca
d. Nunca
¿Cuáles?:
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________

13. ¿Mi universidad fomenta talleres de lectura en inglés?
a. Siempre
b. Algunas veces
c. Casi nunca
d. Nunca
e. No sé

14. ¿Mi universidad fomenta talleres de escritura en inglés?
a. Siempre
b. Algunas veces
c. Casi nunca
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d. Nunca
e. No sé

15. ¿Cuánto tiempo dedico semanalmente a leer textos que estén en inglés?
a. Nada
b. 1 – 2 horas
c. 2 – 3 horas
d. 3 – 4 horas
e. 6 horas o más
¿Por qué?:
______________________________________________________________________
______________________________________________________________________
__________________________________________________________

16. ¿Cuánto tiempo dedico semanalmente a escribir en inglés?
a. Nada
b. 1 – 2 horas
c. 2 – 3 horas
d. 3 – 4 horas
e. 6 horas o más
¿Por qué?:
______________________________________________________________________
______________________________________________________________________
__________________________________________________________
17. ¿Estudio inglés todos los días?
a. Sí.
b. No.
18. ¿Cómo me gustaría mi clase de inglés?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________
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Appendix 2: Format of interview for teachers at CUN – Stage 2012 I
· Nombre:
· Edad:
· Nivel al que enseña:
· Tiempo de estancia en la CUN:
· Experiencia total:
· Cuando es hora de dar clase, ¿cuál es su estado de ánimo? ¿cómo se siente?
· ¿Cómo calificaría usted, de 1 a 5, el nivel de lectura de sus estudiantes? ¿por qué?
· ¿Cómo calificaría usted, de 1 a 5, el nivel de escritura de sus estudiantes? ¿por qué?
· ¿Cree que puede haber algún factor dentro de la institución que está impidiendo el
mejoramiento del nivel de escritura de sus estudiantes?
· ¿Cree que puede haber algún factor dentro de la institución que está impidiendo el
mejoramiento del nivel de lectura de sus estudiantes?
· ¿Colabora en el perfeccionamiento de la escritura?, ¿cómo?
· ¿Colabora en el perfeccionamiento de la lectura?, ¿cómo?
· ¿Utiliza materiales didácticos diferentes a los que la institución le ha asignado?
· ¿Sabe si la CUN fomenta talleres de lectura?
· ¿Sabe si la CUN fomenta talleres de escritura?
· ¿Tiene alguna sugerencia que lleve al mejoramiento de la formación de los
estudiantes en el área de inglés?

